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NEWS FROM THE IVORY TOWER:
A Report from East Central University

Things are getting exciting here in
the old ivory tower. As you already
know, the UCO school psychology
program has attained the remark-
able mile stone of NASP accredita-
tion. The UCO program is currently
launching a sequence of courses
leading to national board certifica-
tion as a Behavior Analyst. They
are also partnering with the Easter
Seals program to devlop effective
intervention for two to three year old
children who have been diagnosed
with autism.

NSU has begun rebuilding its school
psychology program under the very
capable leadership of long-time
OSPA member and former president
Dr. Linda Sanders. The program
will have two strands. One strand
will be a fir..t time training program
for school psychologists. The other

strand will assist state-certified

school psychologists in successfully
completing requirements for NCSP.

ECU has entered into an agreement

with Cameron University to assist
Cameron students in obtaining psy-
chometrist certification. ECU will
provide the assessment courses on
the Cameron campuses at either
Lawton or Duncan and Cameron
will provide the rest. This is a
model that the two schools have
found successful for a number of
years in the school counseling pro-

gram.

OSU, the school psychology flag
ship institution in Oklahoma, con-
tinues to provide leadership to pub-
lic schools throughout the state in
implementing the response to inter-
vention model. The OSU school psy-
chology program also wishes to an-
nounce that Dr. Brian Poncy has
joined its ranks from the University
of Tennessee at Knoxville. We wish
to welcome Brian to Oklahoma and
look forward to working with him as
we strive to meet the needs of chil-
dren and their families in our state.

The Oklahoma State Department of

Education (OSDE) continues to assist
in the training of school psycholo-
gists. OSDE provides the tuition re-
imbursement program for candidates
who are enrolled in school psychology
programs in the state. This has not
only encouraged first time enrollment
in training programs, the tuition re-
imbursement program has allowed
many psychometrist to convert their
credentials to that of a school psy-
chologist. The state department has
also recognized the need for school
psychology candidates to earn sala-
ries during internships. It will coop-
erate with public school districts in
obtaining temporary credentials for
interning school psychologists.

That’s about it from the tower. It’s
time to go out and trim the ivy on the
walls. More next time.

Dr. Richard Putnam

Grade Retention and Promotion: Information for Parents
By Shane R. Jimerson, Ph.D., NCSP, Sarah M. Woehr, & Amer M. Kaufman, MA University
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Nevertheless, retention rates
have been rising This trend
appears to be heavily influenced
by the recent “reform”
movement emphasizing national
or state-wide educational grade-
level standards and
accounuability (the No Child Left
Behind Act of 2001) and the
accompanying grade-level cests
to determine which students are
promoted to the next grade.

Whatever the reason, if
retention is suggested for your
child, it is vial that you as a

paret make sure you know

what options are available and
are involved in making decisions
about his or her education. By
working together, parents and
educators can discuss and

identify specific surategies to help
continued on page 4
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Several years
ago, when I
was the only
| practicing
school  psy-
chologist in
WWestern

Heights, I
lamented my feelings of professional
isolation and often likened my job to
that of my blue collar counterpart, the
Maytag Repairman, as being the
“loneliest job in the world.” I later
moved to Norman for the benefit of
having colleagues for professional af-
filiation and the ego-dystonic schizoid
affective feelings vanished!

And as a student of Henry Murray
(1893-1988), I recalled his theory of
personality based upon primary and
secondary needs, the latter including
“affiliation.” The more intense the

need, the greater likelihood it will -

lead to its fulfillment. Barbara Strei-
sand’s signature song Peo-
ple . . ."people who need people are the
luckiest people in the world . . . * un-
derscored the need for affiliation and
sense of community. Many of my col-
league's generation have fulfilled
their need for affiliation by our mem-
bership in the Oklahoma School Psy-
chological Association reaping innu-
merable rewards. However, as the
saying goes, “Time marches on!” and
several of us have either retired or are
soon to be retired. This year several
of my “Boomer” generation colleagues
have announced their retirement:
Jami Haywood, Stephen Crane, Bon-
nie Johnson, Pamela White and An-
gela Love, just to name a few.

One observation I have made over
time is that our organization appears
to be somewhat “top heavy” in older
generation “Boomer” colleagues and
in need of the younger generation to
become actively involved so that
OSPA can continue to viable and
serve the needs of children and youth.
There appears to be a steady decline
in general in the lack of community
participation in social networking and
membership affiliation that was so

case that desplte Donnes précns that
. No man is an island entire of it- -

President’s Message

prevalent in my childhood. I am re-
minded that Plato noted that the defi-
nition of citizenship in a democracy
rests on participation. Johannes Al-
thusius (1557-1638) wrote “what
makes a citizen is his membership in
and service to the community.” Toc-
queville remarked that Americans
were “forever forming associations”
and that “. . . In democratic countries
knowledge of how to combine is the
mother of all other forms of knowl-
edge; on its progress depends that of
all others.”

I gained the impression that what is
occurring is OSPA is perhaps sympto-
matic of a larger phenomena occur-
ring in our society and my institution
was well served by the book Bowling
Alone, The Collapse and Revival of the
American Community by Robert D.
Putnam of Harvard Umvemlty In

self. . .” our American society is be-
coming more and more disconnected.
Putnam’s research yields a wide array
of resources and governmental statis-
tics providing a compelling argument.
For example, he even cites that there
are less church picnics, less PTA
membership, a decline in church at-
tendance, bridge clubs, civic clubs,
etc. even the incidence of inviting
friends over for diner has declined
(notwithstanding the statistical out-
lier Jane and Jerry Bias who regu-
larly invites this orphan to greatly
appreciated family meals). The au-
thor even discovered that BOWLING
has actually increased while the
league/team sport of bowling has de-
creased b more that 40% since 1980
which led to its use in the book’s title,
Bowling Alone. Putnam writes,
“Americans are right that the bonds
of our communities have withered,
and we are right to fear this transfor-
mation has very real costs.”

When I was a young boy, I was in-
vited to sing solos at several civic or-
ganizations, including the Kiwanas
and the PTA. One of the songs I sang

endorsed the words of John Donne:
No man is an island.
No man stands alone.
Each man’s joy is joy to me.

Each man’s grief is my own.

We need one another.
So I will defend.
Each man as my brother
Each man as my Friend!

As 1 approach my 57th year of age
and my 20th year as a member of
OSFA, and the conclusion of my presi-
dency, I would encourage this organi-
zation to find ways to welcome/recruit

_new members and mentor them for

leadership roles. May we heed the
sagacious writing of Sir Francis Ba-
con when he remarked it is “left only
to God and to the angels to be lookers
on.” This generation’s legacy of school
psychologists will be determined by
the bridge we build no for the next
generation and will in kind determine
the future of OSPA. Just as the fu-
ture of our society depends on our
children, the future of OSPA depends
on our commitment to prepare the
next generation.

Tank you for allowing me to serve as
your president and for all the wonder-
ful friendships along the way. A spe-
cial thanks to those of you who served
on the Executive Board for without
you support and willingness to volun-
teer, OSPA would not have had a suc-
cessful year. And if you don’t think
the need for affiliation is important,
heed the words of Yogi Berra: If you
don’t go to somebody’s funeral, they
won’t come to yours!”

With every good wish,
Marshall Andrew Glenn, Ph.D.
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You Have Colored My Life
By

Marshall Andrew Glenn
Copyrighted 2006

You have colored my life with your presence
Painting pictures of sweet memories

Of moments you’ve shared
And times that you’ve cared

To walk through life’s journey with me.

And in the wee hours of nightfall
In water-colored dreams

| relive each detailed brush stroke
And over each painting gleam

The masterpieces of Friendship
Reside in the museum of my Heart,

There is nothing more precious to me,
Than the relationships you impart.
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Grade Retention and Promotion: Information for Parents
By Shane R. fimerson, Ph.D., NCSP, Sarah M. Woehr, & Amer M. Kaufian, MA University of California, Santa Barbara

.......... continued from page |

Ensure the educational success of your
child.

The Retention Dilemma

Sometimes children are recommended
for retention when their academic per-
formance is low or if they fail to meet
grade-level performance standards es-
tablished by the district or state. Some
children may be recommended for re-
tention if they seem socially immature,
display behavior problems, or are just
beginning to learn English. Occasion-
ally, students who have missed many
school days because they were ill or
because of frequent moves are recom-
mended for retention.

Research indicates that neither grade
retention nor social promotion (the
practice of promoting students with
their same-age peers although they
have not mastered current grade level
content) i§ likely to enhance a child’s
learning. Research and common sense
both indicate that simply having a child
repeat a grade is unlikely to address
the problems a child is experiencing
Likewise, simply promoting a student
who is experiencing academic or be-
havioral problems to the next grade
without additional support is not likely
to be an effective solution either.

When faced with a recommendation
to retain a child, the real task is not to
decide to retain or not to retain but,
rather, to identify specific intervention
strategies to enhance the cognitive and
social devefopment of the chiid and
promote his or her leaming and suc-
cess in school.

Given the evidence indicating that
grade retention, when compared with
social promotion of similar children, is
an ineffective and possibly harmful inter-
vention, “promotion plus” (i.e., combin-
ing grade promotion and effective, evi-
dence-based interventions) is mast
likely to benefit children with low
achievement or behavioral problems.

Too often, anecdotal evidence, clinical
experience, and folklore overshadow
the resuits of empirical research. But
what does research show? s retention
effectivel! The following information,
taken from research during the last
100 years, can help parents better un-
derstand the possible effects of reten-
tion on their child and advocate for
effective intervention strategies.

Effects of grade retention. The
body of research on retention indi-
cates that:

® [nitial academic improvements may
occur during the year the student
is retained. However, many re-
search studies show that achieve-
ment gains decline within 2-3 years
of retention. This means that
over time, children who were re-
tained either do not show higher
achievement than similar groups of
children who were_not retained..
Without specific interventions,

most retained students do not:

catch up.

* In adolescence, retained students
are more likely to experience prob-
lems such as poor interactions
with peers, disliking school, behav-
joral problems, and lower self-
esteem.

¢ Students who were retained are 5-
I'1 times more likely to drop out of
school. The probability is even
higher for students who are re-
tained more than once. Actually,
grade retention is one of the most
powerful predictors of high school
drop out.

* For most students, grade reten-
tion had o negative impact on all
areas of achievement (e.g., reading,
math, and oral and written lan-
guage) and social and emotional
adjustment (e.g., peer relation-
ships, self-esteem, problem behav-
iors, and attendance).

A study of sixth graders’ percep-

tions indicated that they consider
retention as one of the most stress-
ful life events.

Retention may help students who have
missed many days of school, but only if
their attendance improves and if the
child will not be considerably older
than the other students. At this time,
however,, there are no spedific indica-
tors that predict which children could
benefit from retention.

Alternative strategies. However,
research does provide evidence that
supports the effectiveness of other
educational interventions. The follow-
ing are evidenced-based alternatives to
grade retention and social promotion
that better address academic and be-
havior problems.

¢  Parental involvement in children’s
schools and education through
frequent contact with teachers,
supervision of homework, and on-
going communication about school
activities.

e  Age-appropriate and culturally
sensitive instructional strategies to
accelerate progress in all class-
rooms.

¢  Early developmental programs and
preschool programs to enhance
language and social skills.

® Systematic methods to monitor
progress, identify strengths and
weaknesses, and identify the most
effective methods of instruction.

e Early reading programs; that is,
many low performing students
have reading problems, and it has
been found that developmentally
appropriate, intensive, direct in-
struction strategies have been ef-
fective in promoting reading skills
of at-risk students.
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¢ School-based mental health pro-
grams to promote the social and
emotional adjustment of children;
for instance, addressing behavior
problems has been found to be
effective in improving academic
performance.

¢  Student support teams with ap-
propriate professionals to assess
and identify specific learning or
behavior problems, design inter-
ventions to address those prob-
lems, and evaluate the efficacy of
those interventions.

¢  Behavior management and cogni-
tive-behavior modification strate-
gies to reduce classroom behavior
problems that interfere with learn-
ing.

® Extended year, extended day, and
summer school programs that fo-

cus on improving the development
of academic skills.

®  Tutoring and mentoring programs
with peer, cross-age, or adult tu-
tors who focus on promoting spe-
cific academic or social skills.

® Comprehensive school-wide pro-
grams to promote the social and
academic skills of all students.

Considering the diverse needs, there is
no single intervention that will effec-

tively address the specific needs of low .

achieving students. Rather, systematic
evidence-based interventions should be
selected to facilitate the academic and
socioemotional development of stu-
dents at risk of school failure.

What Parents Can Do To
Help

Parents know their children well and
can provide much needed insight into
their children’s learning. Therefore, it
is important for parents, teachers, and
other educational professionals to
work together. Finding out about
school problems early can help parents
and teachers to collaborate to spare
children the feelings of failure. Ad-
dressing problems early improves
chances for success.

Parents can help by:

* Discussing concerns as they arise
with the teacher. It is important
to know what assignments your
child is expected to do and what
type of work is difficult for your
child to understand and complete.

e  Asking your child's teacher what
help is being provided to your
child and what you can do at
home to help him or her succeed.

e  Helping your child with homework
by asking to see his or her assign-
ments and creating a quiet time
and place to study.

®  Making sure your child is rested
and ready for school each day. It
is important that your child gets
plenty of sleep, eats a nutritious
breakfast, comes to school on
time, and receives appropriate
medical care.

Where to Get More Help

While it can be frustrating if your child
is having problems at school, there are
many people who can help. Although
retention may appear to be the simple
answer, professionals at your child's
school can give you and the child’s
teacher some effective alternatives to
help your child do better. They may
also suggest conducting evaluations to
find out what specific strengths and
weaknesses your child has, how he or
she best learns, and if he or she may
benefit from special education. You
can also contact people at school who
can work with your child if he or she is
experiencing academic and/or social
problems, including the school psy-
chologist, social worker, counselor,
reading specialist, school nurse, special
education team, or principal.

Remember, retention may be more
commonplace today, but there is no
evidence that it is effective. Rather,
there are many other alternatives to
helping children who are experiencing
difficuldes in school. By asking ques-
tions and working collaboratively with
school personnel, you can help your
child succeed.
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